Work placements are considered the natural step to take prior to obtaining full-time employment. Students would therefore benefit from instruments to guide them in their work placements and to invite them to reflect on their experience. This article is not a research work but a "food for thought" exercise for students, tutors and work placement coordinators in order to make technology visible and show that technological competences are inseparable from the other professional competences identified by the expert group for the European Master's in Translation.
Introduction
During work placements, are students aware of the professional competences that they are practicing? Are they aware of the technology they are using during work placements? Is there a way to make technologies more visible? To what extent is technology important in translation work placements? Sometimes technological competences are seen as secondary competences. For some types of translations, however, such as multimedia and audiovisual localisation, technology skills are essential.
During their placements students practise what they have learned in the classroom and use software tools in a real-life context; companies, meanwhile, observe how the students interact with their computers and how competent they are using them. Many students have a profitable experience using technology, seeing their computer not as an awkward, complicated tool but as a tool of the trade, much like a musical instrument for a musician. Most placements take place on-site and close to where the student is based, but new types of placements such as virtual placements are gaining currency. In virtual placements, companies send translation assignments to students via the Internet, and the students work in much the same way as freelance translators. Local, national and international companies can benefit from these virtual placements. Students must deal with their translation problems on their own and may use a wide range of technology tools such as videoconferencing (with the client), advanced search tools, information-and knowledge-retrieval tools, etc.
During their placements, students use technology to improve their translations rather than merely as part of a compulsory classroom exercise. They also need to learn new tools. Tutors may ask students to use specific tools, or students may realise they need to use new resources to deal with translation problems. For instance, students may encounter new text formats or new software for subtitling videos.
Students can observe whether they use only tools they know or also new tools, whether they use only tools proposed by their tutor or also tools proposed by themselves, whether technology is a help or a hindrance, whether they enjoy learning to use new resources or not, and whether they have more or less technology skills than their colleagues in the placement, etc.
When students lack the ability to use a certain technology they cannot turn to their teachers for solutions. The company's tutor may help the student, but not all companies have invested enough time, effort and money in technological innovation, and often the students themselves must test new tools during their placement. In some work placements students focus mainly on technological tasks, such as maintaining and updating translation memories, creating databases, aligning translations, etc. Students do not enjoy these kinds of placements, because if they are not actually translating they feel like they are not doing real translation work. But this is not necessarily true, as these kinds of tasks are part of the translation service as well.
There has also been a recent surge in on-site placements abroad (often with funding from the Erasmus programme) such us those offered by the European Graduate Placement Scheme (http://www.e-gps.org/) for postgraduate students. Technological competences are highly valued, as companies use technology to be more innovative and competitive. Companies value not only students' current knowledge of tools and resources, but also their capacity to learn and to integrate technology into the translation process. If they want a candidate who will be able to do distance work for them then technological competences will be critical in the selection process. If universities want their students to pass the selection process for international placements, they must first provide them with good technology training in class, local placement opportunities and support instruments to help them make the most of their experience.
The student placement "food for thought" checklist
This article is not a research work but an invitation to think about the technologies that can be used in work placements. A long descriptive list adapted from translation-technology courses could have been used, but each placement is different, so it is impossible to create a single list that would be applicable to all courses. I therefore adopted a different approach to ensure the list is useful for students, tutors and placement coordinators alike. I aimed to integrate technology in a list of professional competences for translators. In 2009 the European Master's in Translation expert group proposed a list of competences applicable to language professions or to translation, defining a "competence" as "the combination of aptitudes, knowledge, behaviour and know-how necessary to carry out a given task under given conditions" (EMT expert group, 2009).[1] This list of professional competences is suitable for placements because the focus is on achieving a good translation service, rather than on learning how to translate. Moreover, the competences are related not only to the interlinguistic and intercultural translation process, but to all factors involved in the translation service.
How can we invite students to think about the professional competences they acquire? I believe the best way to achieve this is to present a clear, direct text written in the first person so that students understand that competences are applicable to them. This proposal aims to make technology visible and to show that technological competences are inseparable from the other professional competences.
Let us take the example of placements requiring literary translation. Although, a priori, this genre requires little use of technology, students can use many technological resources to solve their translation problems, including advanced searches to find intertextual quotations, literary quotations, and context about the author and his or her work. Students could also produce various commented versions of their translations. For contemporary literature, students might also contact the author or translators working into other languages via videoconference. Students could also keep a journal of their experience and share it on a blog.
The article is designed to be practical, providing a checklist so that students, tutors and coordinators can reflect on the technologies used during work placements. Each type of competence is accompanied by the corresponding definition from the EMT expert group's proposal in small print. Then there is a table, and the left column invites students to consider what professional competences they used during their placement and the right column what technology they used. This article does not provide a full explanation of each item on the list as they are self-explanatory.
Provision of translation services, interpersonal aspects
-Being aware of the social role of the translator -Knowing how to follow market requirements and job profiles (knowing how to remain aware of developments in demand)
-Knowing how to organise approaches to clients/ potential clients ( 
Intercultural competence, sociolinguistic dimension
-Knowing how to recognise function and meaning in language variations (social, geographical, historical, stylistic) -Knowing how to identify the rules for interaction relating to a specific community, including non-verbal elements (useful knowledge for negotiation) -Knowing how to produce a register appropriate to a given situation, for a particular document (written) or speech (oral)
[EMT expert group, 2009] Student Placement Checklist Technologies Used  I am able to recognise functions and meanings in language variations (social, geographical, historical, stylistic).
 I have used the Internet to solve languagevariation problems in my translations.  In my placement portfolio I have saved useful resources on language variation in my translations.  I am able to identify the rules for interaction related to my translation or interpreting assignments.
 In my portfolio I have written the rules for interaction in my work-placement assignments (translation or interpreting).  I am able to produce the appropriate register for a given situation, document (written) or speech (oral).
I have used:
 Parallel genres (written or oral)  Ad-hoc corpus building (written or oral)  Internet videos  Advanced searches  Data storage methods to re-use the information in future assignments.
Intercultural competence, textual dimension
-Knowing how to understand and analyse the macrostructure of a document and its overall coherence (including where it consists of visual and sound elements)
-Knowing how to grasp the presuppositions, the implicit, allusions, stereotypes and intertextual nature of a document -Knowing how to describe and evaluate one's problems with comprehension and define strategies for resolving those problems -Knowing how to extract and summarise the essential information in a document (ability to summarise) 
Thematic competence
-Knowing how to search for appropriate information to gain a better grasp of the thematic aspects of a document (cf. Information mining competence) -Learning to develop one's knowledge in specialist fields and applications (mastering systems of concepts, methods of reasoning, presentation, controlled language, terminology, etc.) (learning to learn) -Developing a spirit of curiosity, analysis and summary [EMT expert group, 2009] Student Placement Checklist Technologies Used  I have searched for appropriate information to better understand the content of a document (cf. information-mining competence)  I have learned to develop my knowledge in specialist fields and applications (conceptual systems, presentation methods, controlled language, terminology, etc.) (learning to learn).  I have developed an inquisitive mindset and learnt to analyse and summarise.
 I have used the Wikipedia.  I have used Google Books and Google Scholar.  I have read specialised websites and journals.  I have used specialised databases (legal, medical, etc.).  I have prepared a list of useful and reliable links related to the topic of the translation.  I have used conceptual-diagram tools.  I have prepared a thematic dossier and included it in my portfolio.  I have written to specialists through social networks and mailing lists.  I have shared my list of useful and reliable thematic resources with other translators.
